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ANALYSIS OF THE RESULTS OF THE STUDENTS SURVEY

I.
Objectives, limits of the approach and conditions of carrying out 


This survey should in no way be considered a scientific survey.
The aim pursued through this empirical approach was to highlight the students’ representations and knowledge : What does the First World War represent for a student from secondary school in the beginning of the 21st century ? 
The proposed questionnaire pursued a triple objective :

· realize an inventory of the students’ factual knowledge before having lessons on the subject (a condition that is difficult to respect because it turns out that the students questioned at the end of their secondary school had often broached the subject since primary school) ;
· make an assessment of their knowledge about the present « traces » of the conflict (monuments, sites, plaques, cemeteries, museums, films, etc.) ; 
· highlight their representations of the conflict and the ways in which these representations appear (school, family, media, etc.). 
At practical level, two recommendations had been made for the carrying out of this survey :
· the questionnaire had to be proposed before the lessons devoted to the subject ;
· have the questionnaire filled in by a group of students simultaneously.
The analysis of certain results (notably the abundance of answers given for the questions about the important persons or the events and some « similarities » in the answers of students from a same group) shows that these conditions have not always been respected.
For time reasons, the analysis that is presented here has only focused on the global results recorded for each country. The Web publishing of the data for each class, for each school allows more detailed investigations for those who wish. 

Likewise, the analysis of the answers to the national questionnaires (not all countries proposed that part of the survey) is left for the partners from each country to judge for themselves. The big differences that were noticed in the results allow us to think that the survey has sometimes been carried out after the lessons devoted to the conflict. In this case these questions constitute an interesting indicator not of the students’ knowledge before having lessons but of the impact of these lessons on the students.
The disparity in the size of the national samples imposes to be very careful when using and comparing the detailed facts and figures.  

The results that were obtained and the analysis that can be made with these results have so only an indicative value even though they are an interesting element of information for the actors of education (teachers, handbook designers, etc.) who are likely to broach this subject with students. 

II.
Analysis of the results recorded for each question
In the appendix: synthesis chart of the results recorded in each country for the first nine questions.
1/ In my school career, I have already heard about the First World War. 

· yes

· no

· if so, 

· Which form (primary school? secondary school?):

· During which lesson (history, foreign or native language, etc.):

· How (a lesson? a visit? a book? a book studied at school?):

The recorded results, from 85 to 100% of « yes », show the very strong presence of the First World War in education in the partner countries. The subject has very often been written several times on the curriculums at primary and/or secondary school. 
As could be expected, the History course gets the lion’s share at subject level. Interdisciplinarity is not really widespread although the conflict is sometimes broached in the mother tongue course, in Modern Languages, in Geography or in the philosophical courses.
Finally, the subject has very often been broached in class but it has also been the subject of visits, works or readings.
2/ Have you ever visited? 

- 2.1. A place, a site (ex.: battlefield, military cemetery, monument) dedicated to 14-18?
· yes
· no

· if so, which one(s)? 

The very mixed results recorded from one country to another don’t allow us to draw a general conclusion. 
A few elements can be highlighted, though.
· In the kinds of places that were mentioned, we very often find cemeteries, trenches and vestiges of battlefields, memorials… and museums which is a proof of a certain confusion with what is asked in the next question.

· Another confusion is the one that was noticed with places from the Second World War : concentration camps, Auschwitz, the Saint Omer dome, the beaches of the Normandy landings or the city Bastogne in the Belgian Ardennes can be found in the mentioned examples. 
· The known and visited places are very often national (we can find here an explanation of the weak result recorded in Germany for this question) and the geographical proximity plays a role that cannot be neglected. Students from Liege have frequently visited the Loncin fort while those from the Ozanam lyceum in Lille mention the area of Ypres, Vimy, the Somme and Verdun.

- 2.2. A museum dedicated to the 14-18 war?
· yes

· no

· if so, which one(s)? 

We find here some features that had already been noticed in the analysis of the previous question. 
· Very variable results according to the countries.
· Confusion between museums and places.
· The mixing of First World War and Second World War : the Territoires de la Mémoire in Liege are devoted to the nazi concentration camp universe, just like the Resistance museum in Brussels and the Breendonk fort near Antwerp.
From the answers that were given for the two items (places/ sites and museums) of this question, what emerges anyway is that, apart from German students and to a lesser extent Romanian students, the visit of a « place » in the broad sense of the term (site, monument, museum, etc.) is not something exceptional.
3 / Have you ever:
- 3.1. Read or consulted a book dealing with or touching on the 14-18 war? 
· yes

· no

· if so, which one(s)?
In five countries out of seven results approaching or exceeding 50% are obtained. A striking result if compared with the one that was recorded for the question about comic strips.
As indicated above, the detailed facts and figures must be considered with caution but a few interesting observations can be made when studying the answers of the students who have claimed that they had read or consulted a book on the subject.
· The answers are very disparate and often very vague (« a magazine », « a book », « an encyclopaedia », « … I don’t remember »). We also find some confusions : Germinal, one of Emile Zola’s main works, hasn’t got the First World War as setting…
· Among the kinds of works that were very frequently mentioned, we find textbooks and literary works.
· In some cases, the mentioned titles are obviously the result of imposed readings like Plotone di esecuzione by Forcella Monticone for the students from Liceo Scientifico Gobetti or Padurea Spanzuratilor by Liviu Rebreanu for the students from Colegiul National I.C. Brấtianu. 
-3.2. Read a comic strip dealing with or touching on the 14-18 war?
Surprising results for this question, anyway for Belgium and France where we can find many cartoon books devoted to the First World War. With 21% of « yes » the French result is the highest one but, like for books, some inaccuracies and confusions can be noticed in the mentioned titles.
- 3.3. Heard a song about that war?
The significant proportion of « yes » recorded in Italy, in Poland and, to a lesser extent, in Romania can be explained by the knowledge of some titles of patriotic songs linked to the First World War.  

- 3.4. Seen a work of art (painting, sculpture, etc.) on that war?
Between one third and two thirds of the questioned students have answered this question positively. They very often remember monuments, portraits of important persons or representations of key events (Sarajevo for example). We find here too the same inaccuracies and confusions: Guernica as a work inspired by 14-18 or « I don’t remember », « in a museum », « a caricature », without more explanations.
- 3.5. Visited a website dealing with or touching on the 14-18 war?
Next to national references (in Poland notably), Wikipedia largely prevails among the consulted sites. At figure level, we clearly notice a relatively limited use of Internet resources. Except in Germany and in Poland, less than the half of the students claim that they have already visited a site devoted to the conflict.
-3.6.  Seen a movie dealing with or touching on the 14-18 war?
In four countries (Belgium, France, Italy, and Poland), cinema is unquestionably an important medium of increasing awareness and approach of the First World War. Here too, the consultation of the students’ answers turns out to be interesting: 
· The confusions between First World War and Second World War are present: Steven Spielberg didn’t try to save Private Ryan in the trenches of Verdun or of the Yser and striking films like The Pianist or La vita è bella haven’t got the first global conflict as setting.
· In France and in Belgium, the students mention the titles of recent French-speaking films (Joyeux Noël, Un long dimanche de fiançailles/ A Very Long Engagement and, not famous enough, La chambre des officiers/The Officer’s Ward). In the other countries, we often find references to national productions like Uomini contro in Italy or Padurea spanzuratilor in Romania.
· Paths of Glory, the classic by Stanley Kubrick, is present in the mentioned titles, especially in Italy and in Poland.
· Some works have obviously been proposed to a whole class, that’s the case with Orrizonti di gloria (Paths of Glory) for the students from Liceo Scintifico Gobetti in Italy.
- 3.7. Seen a TV programme (documentary, debate, etc.) dealing with or touching on the 14-18 war?

With results approaching at least 50% (in Romania) or largely exceeding them (in Germany, Austria, Italy and Poland), television is, more again than cinema, an essential source of information for the questioned students. A more detailed analysis of the answers is unfortunately impossible. We very often find mentions like « a documentary film » or the reference to a channel but very few precise indications about the exact title and/or the content of the viewed programme.
- 3. 8. Used a video game dealing with or touching on the 14-18 war?
- 3.9. Used a CD-ROM dealing with or touching on the 14-18 war?

It is difficult to propose an analysis for these two questions most often mentioned video games have no connection with the war 14-18 and the results when using a CD Rom are too low except the situation in Poland. 

4/ Do you know whether one of your relatives took part in this war?

If so, how did you hear of it – What do you know about it? (give some precisions) 
It is In France that we fund a significant portion of positive answers to this question (40%) but on the whole, this family past already distant is unfamiliar to students that were interviewed. In most cases, youth were made aware by family members (parents, grandparents). Their knowledge is incomplete and imprecise, more often they are limited to the mention of the participation in the conflict and, possibly to the particular fate (eg prisoner, died, etc...) of the person.

5/ Is that war evoked in your family? Have you ever heard about the 14.18 war in your family?

· yes

· no

· is so,  :it is because :

. One of your relatives took part in that war (give some precisions)

. The war had an influence on your family (give some precisions)

. The war had an influence on the city, the region in which you live (give precisions).

. Other (give precisions)

As expected, the 14-18 war is not a topic often discussed in families and, if this is the case, the participation of a family member in the conflict is of course the most frequent highlighted reason. 
The consultation of the answers classified in the category "other" is yet interesting. The explanations that are put forward are manifold but there is often a “cultural” interest” in the broadest sense : a topic for discussion and exchange particularly after watching a TV programme,  the willingness to learn, the necessary knowledge of the past, the interest of a member of the family, and so on.
We would be remiss not to highlight the answer of a Belgian student: "When I play video games on the war, my grandmother says that it is completely nonsensical and she tells me how much the war is horrible."

6/ Do you know if there are any war memorials or other commemorative memorials in your village/city?

· yes

· no

· If so, which ones?
7/ Do you know whether there are any other memories on the 1st WW in your village/city? (Names given to streets, a specific place, etc.?) 
· yes

· no
· If so, which ones?
The analysis of the results obtained for these two questions dealing with the knowledge of memory elements other than those related to fighting implies that they are treated that simultaneously. The crosschecking and confusions between the two show that students have made little difference between memorials or commemorative symbols for question 6 and other memories for question 7.
The German results are atypical and require specific analysis that only the partners of this country are able to achieve.
Even if it our students’ knowledge is diverse and sometimes imprecise, their knowledge of memory traces and material present where their live is undeniable.
Memorials, cemeteries, statues, plaques and memorials, symbolic places, street names ... it is impossible to make an exhaustive list of examples available but they are many and diverse is the range of possible traces.
Some strong points:
• References available are often those traces nearby, local or regional (a war memorial in the locality, a street name, a statue, a place). The issue was not addressed in this survey but it would be interesting to speculate on the origins of this knowledge of the local memory: memorials ceremonies? family transmission? The role of school?
• In addition to these local elements, there are still answers referring to monuments and sites as part of a wider memory such as military cemeteries, a museum, a memorial erected at a battle place or the Tomb of the Unknown Soldier.
• In some cases (eg in Liege), where the students live in places where fighting took place there are also references of the traces of the conflicts. 


8/ Do you live in a village, a city, a region that was directly hit or affected by the war?

· yes

· no

· if so, have you got some information on what happened exactly ? 

With the exception of France, the students interviewed mainly said that they do not live in an area directly affected by war.
These negative answers must however be taken with caution and merit analysis country by country, school by school but it was not possible to be achieved.
To demonstrate the value of such an approach, we emphasize that 62% of students of the College of St. Veronica Liege answered not to live in a county, city or region that have been directly affected by the war ...whereas the attack of the city and its forts is one of the important elements of the first operations of the war on the Western Front in August 1914. It must be added that as for the issues 6 and 7, they have nevertheless referred to memory traces and places of these battles.
Beyond their positive response to this issue, many high school French students also offer information specific enough (fighting, occupation) about events in their region.
9/ 90 years later, what does the WW 1 evoke to you? (Several possible answers)

· 9.1. nothing 

· 9.2. a topic I have already heard about

· 9.3. a topic I am interested in

· 9.4. a topic I am not interested in

· 9.5. a victory 

· 9.6. a defeat

· 9.7. a useless slaughter(butchery)

· 9.8. great hardships or ordeals  soldiers and civilians had to suffer or undergo

· 9.9. a  catastrophe for Europe

· 9.10. an event that has some impacts, influences or consequences on my family.

· 9.11. an event that had some impacts, influences or conséquences on my city or region.

-    9.12. an event that had an influence or consequences on my country.

· 9.13. an event that had an influence or consequences on Europe.

· Other  (give precisions)



Five elements predominate in the choice expressed by the students and this gives us a glimpse of their representations of the conflict. 
War is both a story they heard about and interest them. The 20% of Italy to question 9.2 should be put in perspective. The Italian students have indeed heard of the conflict but they have not expressed a clear preference here clearly favouring other proposals. At the level of interest, we note that the recorded results in Poland are far behind compared to other countries. 
If the outcome of the confrontation is no longer studied in terms of victory or defeat (except in France), on the other hand, the consequences of war for their country and even more for Europe hold the youth’s attention.. In the latter case, the negative impact (a "catastrophe" for Europe) is also highlighted in several countries. In Germany the consequences for Europe are the least frequently mentioned. 
Finally if the bloody dimension appears in the answers to question 9.7 (Belgium and Romania are do not go as far as the other countries to that level), it must be stressed that the involvement of the soldiers  but also civilians mentioned in the question 9.8 has been validated so significant in only three countries (Belgium, France and Italy).
10/ What is for you the WWI (3 possible answers maximum for each proposition)? 

· Characters :
·  dates

·  battles / key events

· regions where the battles took place

· countries involved

· particular places

· symbols

· weapons that were used

As already and repeatedly underlined, 


As already repeatedly stressed, the answers obtained  may sometimes suffer from some chronological  inaccuracy or confusion ... Waterloo, the beaches of Normandy, Stalingrad, Hiroshima, the Berlin Wall, the M16 rifle, the Tiger tank, the concentration camps The swastika and the SS are  elements our students know but it is difficult to establish their relationship with the Great War! As for Frodon, Aragon, Gandalf (all three escaped from the famous trilogy "The Lord of the Rings" by Tolkien) or Lafayette, their presence on the battlefield is not certified ...

Characters
As expected they are national figures who dominate the characters mentioned by students: King Albert I in Belgium; Marshals Foch and Petain in France (it is interesting to note that a key actor as Clemenceau is mentioned  only once whereas General De Gaulle is several times), the Archduke Franz Ferdinand and the Emperor Francis Joseph, Austria, Ferdinand I, Charles I and Prime Minister Bratianu in Romania; Marshal Pilsudski in Poland, the general Cadorna and Diaz in Italy.
Alongside these very national references, we may notice some "transverse" personalities first and foremost there is of course the Archduke Franz Ferdinand of Austria mentioned by students of all participating countries. Other names are mentioned by students from several countries including Petain, Foch, Emperor Franz Joseph, Hindenburg, Lenin or Hitler. For the latter, his role in the conflict is not decisive but they can see either a confusion with War II or a stress put on the influence of the 14-18 war and its consequences on the rise of Nazism..

Dates
We forget the countless "1914" and "1918" found in the answers.
Two characteristics appear when students propose specific dates:
• reference to "hinge" events  (key events) as the bombing of Sarajevo, the year 1917 or the Armistice of November 11, 1918;
• reference already highlighted in other issues of regional or national events more focused and had a direct influence on the future of their country (eg the different dates of entry into the war).

Battles / important events
Again we find this duality between "hinge" events present in the answers of all countries (Sarajevo, the armistice on the Western Front) and "local" facts or that had a limited influence in some countries only (eg the London Pact for Italy, the battles on the front for Austria and Italy, the Austrian ultimatum to Serbia, the Battle of Marasesti Romania, etc..)
Without making a thorough analysis and statistics of battles or events listed, it is possible to highlight some peculiarities.
• The volume of responses varies from one country to another: indeed, they are abundant in Romania, Poland and Italy, more limited in Austria, Belgium and Germany.
• The French answers, the Belgian ones, and to a lesser extent, the Italian and Austrian are very focused on the fronts and events directly affecting them. It is not the same for Romania and Poland where there are not only references to events of the Western Front (Verdun, the Somme, the Marne, Ypres, Liege), but also to other spots of transaction: the Battle of Jutland, the Dardanelles expedition and even Africa or the Pacific. It is difficult to express an opinion without further information but the answers mentioning Africa and the Pacific, however, may be the result of confusion with the combat zones of World War II.

The regions where the fighting took place and particular places.
The results for these two very similar questions can be analyzed simultaneously.
The duality that is highlighted for the main battles and events has been confirmed. Sarajevo, Versailles, Verdun, the western and eastern fronts are frequently mentioned ... next to places or areas specifically concerning the students that were questioned. There are also the biggest opening of Romania and Poland in fronts or places that do not affect them directly. In the case of Poland, the fact they are not part as such as  as belligerents and therefore having no "front" may explain this particular feature.

Countries involved
Of course these are the main belligerents (Austria, France, Great Britain, Russia, USA), that far outweigh the answers to this question. But exceptions, the countries mentioned apart for the “great ones” are all European.
 
The symbols
Students coming together around some common and shared symbols: the unknown soldier, war memorials and commemorative events, trenches, etc..
As is the case for all other questions, there are national peculiarities related to the involvement of countries and events. Thus in the French answers, there are allusions to the flag, to the “Poilus” (French soldier in 14.18 war) (also in Belgium), the Sacred Way and the "Der des der".
Weapons:
Very few surprises for this question, some conventional and expected answers that show that our students are well informed in this field: guns (with reference to the "Big Bertha") tanks, submarines, machine guns, poison gas, mining, grenades, flamethrowers ... including  the lethal arsenal was reviewed, not to mention the heroic carrier pigeon that was on the fore in a Belgian answer!

The fact that they watched TV programmes (see question 3.7) where this aspect was often highlighted may partly explain the students’ knowledge in this field.

III.
Conclusion and main themes
As indicated in the introduction, the results of this survey and the interpretation that we can propose only have an indicative value.  

With all the necessary caution, it is however possible to highlight a few main themes for the three aspects which were dealt with in the survey: the inventory of the students’ factual knowledge; their representations of the conflict and the ways in which these representations appear ; the assessment of their knowledge about the present traces of the conflict.
Questions 1, 3 and 9 show it unquestionably, the First World War is a subject our students have heard about and that interests them to a certain extent. Beyond this first observation, the inventory of their factual knowledge (questions 2 and 9) shows a few interesting features.
As could be expected, this knowledge is very often reduced to a few national « striking » events, places or persons or with a larger reach and effect. The chronological inaccuracy is present seeing the numerous confusions with the Second World War.
The visit and the knowledge of places is something familiar for half of the students in several countries. If we examine their suggestions of activities, we notice moreover that they frequently ask the organization of museum or site visits.
When we analyse the answers to the questions about important persons, dates, events, places, areas and symbols, local, regional and national references prevail of course but, to variable extents according to the countries, we see a duality appear with references exceeding this limited setting and having an impact on all countries involved in the conflict. The Belgian student mentions King Albert I, the Italian one Generals Cadorna and Diaz, the Polish one Marshal Pilsudski but they often join to mention Archduke Franz-Ferdinand from Austria and his assassination in Sarajevo. 

Finally, the knowledge of armaments is one of the most shared elements among the students from all countries taking part in the project… 
Like for important persons, events or places the knowledge of present traces of the conflict (questions 2, 6, 7 and 8) is essentially local, regional or national. We have already underlined it, the questioned students have often visited a museum or a site and they show their interest for such an activity.

War memorial or monument commemorating an event, a person or a unit, significant place, street name, etc. … the knowledge by the questioned young people of memorial and material traces of the conflict present in the places where they live is indisputable. Here too, the proposed references are local, regional or national. There are few elements showing knowledge of the memory of « the other », allied or enemy. 
The representations of the conflict and the ways in which they appear (questions 1, 3, 4, 5 and 9). 
At least 85% of the students claim that they have heard about the First World War in their school life. School, and especially the History course, is so a medium of knowledge and analysis of the conflict you can’t get away from. Television, cinema (in certain countries, some striking films have been viewed and analysed in class) and book (with textbooks and the obviously imposed reading of literary works, which refers to the school’s role) constitute the students’ other information channels. Except in France, the transmission of the knowledge of this already remote past doesn’t really take place anymore in the family circle.
At representation level, the First World War is a subject that still interests and attracts the students. Apart from exceptions, it isn’t seen anymore under the angle of victory or defeat. The consequences of the conflict, notably for Europe, hold the attention just like the human cost and the « absurdity » of it, which maybe reflects the image carried by some films or comic strips and the questioning of the present historical research on the « sense » of this confrontation.
As a conclusion, we can say for certain that the recorded results confirm and underline all the interest and the operational usefulness of an educational project like Europe 14-18. Regards croisés sur la Première Guerre mondiale and for two reasons. 
School obviously remains the first source of information and the first place of increasing awareness of the First World War. The overwhelming majority of the students have heard about the First World War in their school life. At the same time the often incomplete and vague characteristic of their knowledge implies that the teaching of this transitional period in the history of Europe must be reinforced. If cinema and television constitute other important information channels for our students, the contents proposed in these media often focus on particular and even anecdotic aspects. We can think for example that the abundance of answers obtained for the question about armament finds its origin in this theme which is often dealt with in documentary films. 

The writing of the subject in curriculums and its presence in handbooks finds all its sense if we want to go beyond the particular, the anecdotic to envisage the conflict as a whole as that is the case in the training module built as part of the project. A necessity that answers the students’ marked interest for the consequences of the First World War for their country but also for Europe.
In the second place, the still very « national » characteristic of the references and the knowledge of our students
, that particularly appears in questions about places, persons and events, can only justify the « regards croisés/ crossed looks » methodology at the root of project Europe 14-18. 
A connection can be made between this observation, which should of course be objectivized by a survey with a larger sample of students in each country, and the analysis of the content of the curriculums and handbooks proposed on the site
 and with the examples of lessons proposed in axe 2
. 

The local, regional, national anchorage identified in the results and its presence attested in the curriculums, handbooks or lessons remain essential to give students the keys to read the world in which they live but it is also important to confront this vision with the vision of « the other », allied or enemy, close or remote. 

Liege, the Yser, Verdun, the Marne are important elements in the memory of the conflict for a Belgian or French student but, at the same time, he must know that the collapse of Russia on the East Front and the revolutions of 1917 have had such a decisive influence for the future of the Europe in which he lives.
Allow this both centripetal and centrifugal vision is the stake of a project that wants to « croiser les regards/ cross the looks » on this transitional moment of the history and the construction of Europe and make available to the actors of education some comparative methods, practices, concrete tracks, resources to go beyond the national dimension and lead to a « history of Europe in war » taking into account all the dimensions of the conflict and the positions of all countries… 
Philippe Plumet AEDE-EL Belgium
History teacher. Project leader in the educational coordination unit Démocratie ou barbarie/ Democracy or barbarism at the Ministry of the French-speaking community in Belgium. 
� Ce caractère « national » est plus ou moins présent selon les questions et les pays. Voir à ce sujet l’analyse des réponses fournies aux différentes questions.


� Axes de travail > Axe 1 – La Première Guerre mondiale dans les programmes et les manuels.


� Axes de travail > Axe 2 – La Première Guerre mondiale dans les cours d’histoire.
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